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English in-service teachers tend to encounter various
challenges such as resources of teaching-learning (For
example, book, additional support materials), learners'
discipline, classroom management. Hence, English in-service
teachers are required to have the ability in managing their
emotions. However, inadequate attention has been devoted
to describing teachers' emotfional management during
teaching in the classroom. To fill this void, this study aimed at
describing how the teacher manages her emotions during

fuad.abduliah182@gmail.com English language teaching in the classroom. One teacher of

Vocational High school in Tasikmalaya participated as a
research participant. The finding indicated that (1)
Performing Entertaining activities as a strategy of mitigating
saturated fteaching routine, (2) Self-relaxing and avoiding
harsh words during anger, (3) Strategies to reduce the
annoyance. The fact is that the teacher has her way of
managing their emotion during teaching in the classroom to
confinue to do her job professionally.

INTRODUCTION

Recent studies have revealed that emotions play a key role in English
language teaching. Emotions influence how teachers act in a certain situation. It
has been identified (Sutton & Wheatley, 2003; Schutz, Cross, Hong & Osbon, 2007;
(Syafrizal, Yuniarti, & Sofyana, 2020), that well-understood teachers' emotions and
emotional processes can improve their teaching practices and help to understand
and avoid the drop-out and burnout of teachers (Hong 2010; Schutz, Quijada, Vries
& Lynde, 2010). As a result, empirical research and theoretical approaches are
growing to the emotional, professional identities, and educational changes (van
Veen & Lasky, 2005; Raji, 2020). Therefore, understanding how teachers manage
emotions remains pivotal due to its influences on teachers’ teaching performances
(Rianti, Hidayati, Pertamana, Andriani, & Abdullah, 2020).
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Emotional management has great impacts to reach successful learning goals,
such as improving teaching effectiveness, creating activities, building a conducive
atmosphere, and motivating the learners to engage in learning activities (Andriani
& Abdullah, 2017; Makhawathana, Mudzielwana & Mulovhedzi, 2017). However,
poor emotional management will potentially give a bad impact on the students,
such as ineffective learning practices, sad and uncomfortable feelings, uselessness
perception, fear, and frustration (Sutton & Wheatley, 2003; Yundayani, Abdullah,
Tandiana, & Sutrisno, 2021). Although positive emotions have a good effect on
teaching-learning, negative experiences may occur during teaching practices.

Dealing with the contributions of positive emotions to maintain students’
learning motivation and mitigating teachers’ saturated teaching routine, enjoyable
learning, and self-motivating learning practices are more successful than boring
and teacher-directed learning activities. (Elfon-Chalcraft and Mills, 2015; Tews,
Jackson, Ramsay, and Michel, 2015; Rosmala, Hidayati & Abdullah, 2021).
Additionally, the context of adult learning relies on positive learning outcomes, such
as students' engagement and job performance (Francis & Kentel, 2008; Fine &
Corte, 2017; Tews, Michel & Noe, 2017). As a result, keeping positive feelings enable
students to have “a fluid state” (Prouty, 2002) which lead them to enhance their
learning performances, mitigate their stress, increase their alertness and foster their
engagement (Okada & Sheehy, 2020; Amalia, Abdullah & Fatimah, 2021).

Practically, English in-service teachers tend to encounter various challenges
during a teaching in the classrooms, particularly with concerning emotional
management such as resources of teaching-learning (e.g. book, additional support
materials), learners' discipline, classroom management, supervision and support
and observation (Foncha, Abongdia & Adu, 2015; Abdullah & Lulita, 2018). Hence,
English in-service teachers are required to have the ability in managing their
emotions in the classroom.

Although a plethora of studies has emphasized emotional management in the
teaching profession (Jenkins & Conley, 2007); Teacher Emotional Management in
the Classroom (Chang, 2009); Teachers' emotional Intelligence (Dewaele, Gkonou
& Mercer, 2018), inadequate attention has been devoted to describing the English
teacher on emotional management in teaching (Hawkey, 2006; Makhawathana

et.al, 2017). Therefore, this study aimed at describing how the teacher manages
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her emotions during English language teaching in the classroom.

RESEARCH METHODOLOGY
Research Design

This research method used a descriptive case study. Yin (2003) claimed that
the descriptive case study used to describe a phenomenon in the real-life context
occurred. A descriptive case study was chosen because of the phenomenon in this
study. The teacher had experience in teaching English. Based on the phenomenon
that occurred in the school, the teacher was faced with various challenges such as
students were difficult to handle, students rarely worked on their assignments
independently or in groups, and students’ attendance problems that often
occurred. Therefore, the teachers should be able to manage their emotions in the
class so the materials will be conveyed well for the students and the teacher can
create a pleasant atmosphere in their teaching.
Setting and Participant

The research was conducted in a twelve-grade Vocational High School
particularly located in Tasikmalaya West Java, Indonesia. The allowance from the
institution to conduct the research, and there was the accessibility of the research
to gain the data easier because the participant was part of the teacher's members.

The research involved one participant of in-service teachers in teaching at
Vocational High School. The sex was female, who was around 29 years old. The
reasons for recruiting her as a participant in this research are: (1) She is an English
teacher (2) She has experience in emotional management during teaching English
in the class; (3) She is willing to be the participant. The participant generally speaks
Sundanese as their first language (L1), Bahasa Indonesia as her second language
(L2), and English as their foreign language (FL). The participant has been
experienced for approximately three years of managing their emotions in teaching
English. In the end, the researcher would analyze the result of the interview based
on the teacher's experience during English language teaching in the classroom.
Data Collection

The data of the present research was collected through semi-structured
interviews. A semi-structured interview is suitable for studying people's perceptions,
opinions, and emotionally sensitive issues (Barriball & While, 1994; Astedt-Kurki &
Heikkinen, 1994). It focuses the issue on meaningful for the participant and various

perceptions to be expressed (Cridland Jones, Caputi & Magee, 2015; Tandiana,
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Abdullah, Komara, 2017). It was chosen because the flow of the interview could be

confrolled and explored their emotions.
Data Analysis
The researcher analyzed the data through thematic analysis (Braun &

Clarke, 2006). Thematic analysis is a method for identifying, analyzing, and reporting
the data based on the theme pattern. Thematic analysis was chosen because
provides a rich and detailed account of the data (Braun & Clarke,
2006). There are six phases; familiarizing the data, generating initial codes, searching
the themes, reviewing the themes, naming the themes, and producing the report.
DISCUSSION

This study investigates the teachers’ emotional management during English
language teaching in an ELT classroom: a case study at an Indonesian vocational
high school. The finding indicated as; (1) Performing entertaining activities as a
strategy of mitigating saturated teaching routine, (2) Self-relaxing and avoiding

harsh words during anger, (3) Strategies to reduce the annoyance.

4.1 Performing entertaining activities as a strategy of mitigating saturated teaching

routine
Performing entertaining activities becomes a strategy to face the boring

teaching routine experienced by the teacher in the teaching process. As an
example, the teacher admits that saturated teaching happened because of
repeated teaching activities. “Usually it's caused by monotonous activity,
whatsoever so that it's just boring anyway”.
Excerpt 1

“Usually it's caused by monotonous activity, whatsoever so that it's just boring

anyway”
(interview transcript recorded on September 6"‘, 2020)

Based on the answers above, it starts with praying before study every day,
delivering materials using almost the same methods. It happens repeatedly that
may cause boredom. Furthermore, she needs feaching innovation to manage
her saturation in feaching. The teacher is aware that there is not an innovation
in teaching that creates saturated teaching in the classroom. Therefore, the
teacher finds ways to reduce her saturated teaching by listening to a song and

using games in feaching.
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Excerpt 2

“We sometimes intersperse the class with listening songs to reduce boredom.
Honestly, | want to watch a movie to encounter boredom. Unfortunately, there’s

no projector in the classroom or we play a game based on the materials”.

(interview transcript recorded on September 6"‘, 2020)

This excerpt shows that the teacher needed a way to encounter boredom
so she decided to intersperse the class by listening to English songs and playing
games due to the materials and it worked a lot. Besides boosting the teacher’s
mood, it is also made the students feel enjoy and fun. Listening to English songs
is most likely because there is no projector in the classroom. Besides, it helps the
teacher saturated teaching in the classroom.

Saturated teaching affects students' interest in learning. According to Davis
(1993) that the behavior of teachers saturated and do not care will steal
students' interest in learning so that teachers are very important to be excited
in feaching. In other words, the importance of teachers' innovation in teaching
to create a fun atmosphere such as listening to songs and using games can
increase student interest in classroom learning. Listening to English songs in the
teaching and learning process can provide entertainment and more fun
activities. This is supported by Shen (2009) saying that "ELT can be implemented
in a relaxed and enjoyable way by using English songs in EFL classes" (P. 88). In
other words, listening to a song can reduce her saturated teaching so it can
increase students' motivation and interest in learning English. Besides listening
to a song, the teacher also uses games in the learning process to help reduce
saturated teaching to create an interactive classroom atmosphere.

According to Mosalanejad, Razeghi & Ifard (2018), a game is an
interactive, active, and fun method which has its educational purpose which
can deepen skills through games. Thus, listening to the song and using the
game in teaching is very effective in reducing saturated teaching in-class
activities.

4.2 Self-relaxing and avoiding harsh words during anger

Self-relaxing and avoiding harsh words such as idiot, whacky, stupid during
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anger are techniques that teachers need to manage their anger well to avoid

negative impacts in which may affect relationship problems with their students
in the teaching classroom. The teacher says “| always take a deep breath to
keep myself calm. But if | have to stay in the class, | would rather be quiet, or
maybe | would rather give some assignments. If my anger is over, then | would
contfinue teaching again as possible”. Self-relaxing and avoiding harsh words
can help teachers manage their emotions. It can be proven from the teacher's
answer below.

Excerpt 3

“I always take a deep breath to keep myself calm. But if | have to stay in the
class, | would rather be quiet, or maybe | would rather give some assignments.

If my anger is over, then | would continue teaching again as possible”

(interview transcript recorded on July 25th, 2020)

In this excerpt, the teacher needs to calm herself down by doing self-
relaxing first, while for students, the teacher tries to divert their attention by
giving assignments so that the teaching and learning process continues well.
Self-reloxing that the teacher does such as deep breathing and relaxing
imagery can help teachers manage their anger during teaching.

Also, when she is feeling angry, the teacher tries to calm herself down by
controlling herself not to force teaching if she feels that her anger is not under
her control so she tries to avoid using harsh words. The teacher says “I am not
saying much. That's what | do to avoid bad words that sometimes come out
accidentally and also to stifle anger. | give the students other activities while |
try to manage my anger “well students please complete this assignment, | want
to calm myself from being angry”.

Excerpt 4

“I am not saying much. That's what | do to avoid bad words that sometimes
come out accidentally and also to stifle anger. | give the students other
activities while | try to manage my anger “well students please complete this

assignment, | want to calm myself from being angry”
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(interview transcript recorded on July 25"", 2020)

In the excerpt, the teacher chooses to get silent so that it keeps her not to
say bad words controling her anger can help the teacher minimize the
negative impact that might be a problem in the relationship between the
teacher and students in the classroom which can make students feel
uncomfortable. Poor teacher management of anger will harm the student-
teacher relationship, teacher's health, and also poor decision making and
problem-solving. (Makhwathana et., al 2017). Therefore, teachers need to
manage their emotions by doing self-relaxing to help teachers reduce their
anger. According to Pashupati & Dev (2011) that deep breathing and relaxing
imagery training techniques need to be done when someone is in a tense
situation (Ma'arif, Abdullah, Fatimah, & Hidayati, 2021). Besides, by trying to do
this technique the teacher can avoid uncontrolled words when she is feeling
angry. The uncontrolled words will trigger unpleasant feelings and cannot be
accepted well by others because communication skills are a major factor that
can provoke anger towards others. (Wyer, et al., 1993).

4.3 Strategies to reduce the annoyance

Intermezzo for reducing annoyance is one way for the teacher to divert her
annoyance to her students. The teacher is annoyed by her students, causes
students to be lazy to write the materials, lack of interest in joining their groups,
unworked assignments, and student absence from learning.

Excerpt 5

“Sometimes male students are lazy to write the materials taught in the
classroom. They are resisting to join a discussion with their peers and just sleep
away. Further than that, they sometimes don’t make the assignments and have

a lack of attendance rate”

(interview transcript recorded on April 7"1, 2020)

The cause of the teacher feeling annoyed with her students can be seen

from the teacher's statement above. Some of the problems are difficult to be
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solved. These problems that often occur require teachers to find out why this

can happen by building communication with students to find solutions. For
example, lack of students’ attendance. It takes many stakeholders to
encounter this issue. As the consequence, sometimes it also becomes the
reason for the teacher’s anger.

Besides, the teacher's feelings of annoyance towards students, does it have
an impact on the teacher so that annoyance turns into anger. Therefore, the
teacher needs to manage her annoyance to find ways how the annoyance
can reduce.

Excerpt 6

“I am the kind of person who goes silent in anger. But in the classroom,
instead of being silent, | would give some jokes to the students to keep the
anger away but if | felt annoyance doesn’t go away, | ask the students to
complete an assignment and | try to reduce annoyance by watching funny

things on YouTube until | felt ready to teach again”

(interview transcript recorded on April 7"", 2020)

Excerpt 7

“Sometimesif | got mad, | do rebuke the students jokingly so that they don’t
get hurt. | also tell the other not to do that again or | ask the students to complete
an assignment while | keep myself calm down by watching youtube, social
media (e.g Instagram, Facebook, and WhatsApp) until | felt calm and annoyed

go away".

(interview transcript recorded on April 7"1, 2020)

In this excerpt, the teacher realizes that when she feels annoyed, she must
stop first to manage her annoyance so after she thinks that she needs activities
that divert her annoyance by inviting students to joke, watching YouTube, and
open social media so she can create a pleasant atmosphere and she ready to
teach again. It can be seen from the way the teacher gives advice jokingly,

she tries to divert by entertaining to make her feel so good again and make
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sure that the students will not repeat the mistake. This way is much better

because the communication will run smoothly to keep the students from

getting hurt. It also can help the teacher to build better relationships and can

also help reduce her annoyance with students in the class (Amalia, Abdullah &

Fatimah, 2021). The teacher needs to build good communication with her

students. Good relations between teachers and students will have a positive

impact on behavior in the classroom (Varga, 2017; Pramusita, 2018).
CONCLUSION AND SUGGESTION

This study emphasizes how teachers manage their emotions in the teaching
classroom. The three main findings are described thematically, such as; (1)
Performing entertaining activities as a strategy of mitigating saturated teaching
routine, (2) Self-relaxing and avoiding harsh words during anger, (3) Strategies
to reduce the annoyance. The emotional experience by the teacher in the
teaching classroom provides different solutions in managing her emotions, such
as the teacher manage her saturated teaching by entertaining activities, the
teacher manages her anger by doing self-relaxing and avoiding harsh words,
and the teacher manages her annoyance by doing intermezzo first before
teaching.

The significant impact of a teacher's credible ability on controlling emotion
during teaching practice is truly beneficial. For instance, the condition in the
classroom could be warmer, students' learning motivation would arise, and
classroom ambiance feels more fun and comfortable. Therefore, teachers
need to manage their emotions because it does not only harm themselves such
as a teacher's health, and poor decision-making and problem-solving, but it
can also affect students' interest in learning. A good teacher's emotional
management can create a pleasant atmosphere and also give a positive
effect on her teaching. It can build a good relationship between teachers and
students and also build student interest in learning.

The limitation of this research is that it uses a single data collection
technique, namely semi-structured interviews with the teacher only. This current
research focuses on how the teacher manages her emotions when teaching in
the class. For further research, research can be developed by looking not only
at how teachers manage their emotions in class but how teachers' emotions

affect students in learning. Therefore, the teachers can minimize the negative
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influence through good emotional management.

This present study uses a descriptive case study as the design. For future
research, the author recommends using narrative inquiry to gain deeper
meaning and elaboration. Thus, the presentation of the findings could be more

comprehensible and richer.

REFERENCES

Abdullah, F., & Lulita. (2018). Social actors in an intercultural communication
classroom: A discursive lens of intercultural education. IJELT, 13(1), 31—
51.

Amalia, H., Abdullah, F., & Fatimah, A.S.(2021). The title of your paper: Capitalize the
first letter only. Journal of Language and Linguistic Studies, 17(Special
Issue 2), 794-810.

Andriani, A., & Abdullah, F. (2017). Invigorating the EFL students in acquiring new
linguistic knowledge: Language learning through projects. A Paper
Presented in the 4th International Language and Language Teaching
Conference in Sanata Dharma University. Yogyakarta, Nov 2017, 1-15.

Astedt-Kurki, P., & Heikkinen, R. L. (1994). Two approaches to the study of experiences
of health and old age: the thematic interview and the narrative
method. Journal of Advanced Nursing, 20(3), 418-421.

Barcelos, A. M. F. (2019). Beliefs And Emotions In Language Teaching And Learning.
Qualitative Research Topics in Language Teacher Education.

Bar-On, R. E., & Parker, J. D. (2000). The handbook of emotional inteligence: theory,
development, assessment, and application at home, school, and in
the workplace. Jossey-Bass.

Barriball, K. L., & While, A. (1994). Collecting data using a semi-structured interview: a
discussion paper. Journal of Advanced Nursing-Institutional
Subscription, 19(2), 328-335.

Blair C (2002). School readiness: Integrating cognition and emotfion in a
neurobiological conceptualization of children’s functioning at school
entry. American Psychologist, 57: 111-127.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101.

Briner, R. B., & Totterdell, P. (2002). The experience, expression, and management of

emotion at work. Psychology at work, 229-25

204



Sonia Rohmawati, et al./ JELS 6 (2) (2021) 195-210
Castillo-Gualda, R., Herrero, M., Rodriguez-Carvajal, R., Brackett, M. A., & Ferndndez-

Berrocal, P. (2019). The role of emotional regulation ability, personality,
and burnout among Spanish teachers. International Journal of Stress
Management, 26(2), 146.

Cridland, E. K., Jones, S. C., Caputi, P., & Magee, C. A. (2015). Qualitative research
with families living with autism spectrum disorder: Recommendations
for conducting semistructured interviews. Journal of Intellectual and
Developmental Disability, 40(1), 78-91.

Chang, M. L. (2009). Teacher emotional management in the classroom: Appraisals,
regulation, and coping with emotions. In the annual meeting of the
American Educational Research Association, San Diego, CA.

Chen, J. (2017). Exploring primary teacher emotions in Hong Kong and Mainland
China: A qualitative perspective. Educational Practice and Theory,
39(2),17-37.

Chen, J. (2019). Highly efficacious, positive teachers achieve more: Examining the
relationship between teacher efficacy, emotions, and their practicum
performance. The Asia-Pacific Education Researcher.
https://doi.org/10.1007/s40299-018-0427-9.

Chen, J. (2019). Exploring the impact of teacher emotions on their approaches to
teaching: A Structural Equation Modeling approach. British Journal of
Educational Psychology, 89, 57-74.
https://doi.org/10.1111/bjep.12220.

Day, C., & Leitch, R. (2001). Teachers' and teacher educators' lives: the role of
emotion. Teaching and Teacher Education, 17(4), 403-415.

Davis, B.G. (1993). Tools for Teaching. San Fransisco: Josey-Bass

Dewaele, J.-M., Witney, J., Saito, K., & Dewaele, L. (2017). Foreign language
enjoyment and anxiety in the FL classroom: The effect of teacher and
learner variables. Language Teaching Research.
https://doi.org/10.1177/1362168817692161. (online first).

Dewaele, J. M., Gkonou, C., & Mercer, S. (2018). Do ESL/EFL teachers' emotional
intelligence, teaching experience, proficiency, and gender affect
their classroom practice?. In Emotions in second language teaching
(pp. 125-141). Springer, Cham.

Elton-Chalcraft, S., and Mills, K. (2015). Measuring challenge, fun and sterility on a

‘ohunometre’scale: evaluating creative teaching and learning with

205



Sonia Rahmawati, et al./ JELS 6 (2) (2021) 195-210
children and their student teachers in the primary school. Education

3-13 43, 482-497. doi: 10.1080/03004279.2013.822904

Frederickson BL, (2001). The role of positive emotion in positive psychology: The
broadening-and-build theory of positive emotion. American
psychology, 56: 218-226

Foncha, J. W., Abongdia, J. F. A., & Adu, E. O. (2015). Challenges encountered by
student teachers in teaching the English language during teaching
practice in East London, South Africa. International Journal of
Educational Sciences, 9(2), 127-134.

Goelman, D. (1995). Emotional Intelligence. Bantam: New York.

Goelman, D. (1998). Working Emotional Intelligence. Bantam: New York.

Hagenauer, G., Hascher, T., & Volet, S.E. (2015). Teacher emotions in the classroom:
associations with students' engagement, classroom discipline, and the
interpersonal teacher-student relationship. European Journal of
Psychology of Education, 385-403. doi:10.1007/s10212-015-0250-0

Hargreaves A, (1998). The emotional practice of teaching. Teaching and Teacher
Education. 14, 835-854.

Hargreaves, A. (2000). Mixed emotions: Teachers’ perceptions of their interactions
with students. Teaching and Teacher Education, 16, 811-826.

Hawkey, K. (2006). Emotional inteligence and mentoring in pre-service teacher
education: A literature review. Mentoring & Tutoring, 14(2), 137-147.

Hen, M., & Sharabi-Nov, A. (2014). Teaching the teachers: Emotional intelligence
training for teachers. Teaching education, 25(4), 375-390.

Hong, J.Y. (2010). Pre-service and beginning teachers’ professional identity and its
relation to dropping out of the profession. Teaching and Teacher
Education. 26, 1530-1543

Hosotani, R., & Imai-Matsumura, K. (2011). Emotional experience, expression, and
regulatfion of high-quality Japanese elementary school teachers.
Teaching and Teacher Education, 27, 1039-1048.

Jenkins, S., & Conley, H. (2007). Living with the confradictions of modernization?
Emotional management in the teaching profession. Public
Administration, 85(4), 979-1001.

Ma'arif, A. S., Abdullah, F., Fatimah, A. S., & Hidayati, A. N. (2021). Portfolio-Based
Assessment in English Language Learning: Highlighting the Students’
Perceptions. J-SHMIC: Journal of English for Academic, 8(1), 1-11.

206



Sonia Rahmawati, et al./ JELS 6 (2) (2021) 195-210
Makhwathana, R. M., Mudzielwana, N. P., Mulovhedsz, S. A., & Mudau, T. J. (2017).

Effects of teachers’ emotions in teaching and learning in the
foundation phase. Journal of Psychology, 8(1), 28-35.

Mayer, J. D., Salovey, P., Salovey, P., & Sluyter, D. (1997). Emotional development and
emotional intelligence: Implications for educators. What is emotional
intelligence, 5.

Mercer, S. (2016). Seeing the world through your eyes: Empathy in language learning
and teaching. In P. Maclintyre, T. Gregersen, & S. Mercer (Eds.), Positive
psychology in SLA. Bristol: Multilingual Matters.

Mishra, P., & Koehler, M. J. (2006). Technological pedagogical content knowledge:
A framework for teacher knowledge. Teachers college record, 108(6),
1017-1054.

Mosalanejad, L., Razeghi, B., & Ifard, S. A. (2018). Educational Game: A Fun and
team-based learning in the psychiatric course and its effects on
Learning Indicators. Bangladesh Journal of Medical Science, 17(4),
631-637.

Okada, A., & Sheehy, K. (2020, December). Factors and recommendations to support
students’ enjoyment of online learning with fun: A mixed method study
during COVID-19. Frontiers in Education, 5 (1), 1-18.

Pashupati, M., & Dev, S. V. (2011). Anger and its management. Journal of Nobel
Medical College, 1(1), 9-14.

Pekrun, R., Goetz, T., Titz, W., & Perry, R. P. (2002). Academic emotions in students’ self-
regulated learning and achievement: A program of qualitative and

quantitative research. Journal of Educational Psychology, 37, 21-106

Pekrun R, Elliot AJ, Maier MA 2009. Achievement goals and achievement emotions:
Testing a model of their joint relations with academic performance.
Journal of Educational Psychology, 101, 115-135.

Pramusita, S. M. (2018). Environment Influences on the Emotion of Usher’s Friend in the
Fall of the House of Usher. Journal of English Language Studies, 3(2),
235-244,

Raiji, B. (2020). Examining Iranian Doctoral Students' Attitudes toward World Englishes.
Journal of English Language Studies, 5(1), 81-89.

207



Sonia Rahmawati, et al./ JELS 6 (2) (2021) 195-210
Rianti, A., Hidayati, A. N., Pertamana, D., Andriani, A., & Abdullah, F. (2020). Profiling

an Ideal Teacher: Voices from Indonesian Vocational High School
Students. Koli Journal: English Language Education 1 (2), 65-74.

Rodrigo-Ruiz, D. (2016). Effect of teachers’ emotions on their students: Some
evidence. Journal of Education & Social Policy, 3(4), 73-79.

Rosmala, D., Hidayati, A. N., & Abdullah, F. (2021). Early Language Development of
a Child with Expressive Language Disorder: A Parents’ Narration. J-
SHMIC: Journal of English for Academic, 8(1), 86-96.

Salovey, P., & Mayer, J. D. (1990). Emotional intelligence. Imagination, cognition, and
personality, 9(3), 185-211.

Schutz, P.A., D.I. Cross, H.Y. Hong, and J.N. Osbon. (2007). Teacher identities, beliefs,
and goals related to emotions in the classroom. In Emotions in
educational contexts, ed. P. A.

Schutz, P.A., P.D. Quijada, S. de Vries, and M. Lynde. (2010). Emotion in educational
contexts. In International encyclopedia of education, ed. P. Peterson,
E. Baker, and B. McGaw, 591-6. Amsterdam: Elsevier.

Scott, C., & Sufton, R. E. (2009). Emotions and change during professional
development for teachers: A mixed-methods study. Journal of Mixed
Methods Research,3, 151-171.

Seidman, I. (2006). Interviewing as qualitative research: A guide for researchers in
education and the social sciences. Teachers college press.

Shen, C. (2009). Using English songs: An enjoyable and effective approach to ELT.
English language teaching, 2(1), 88-94.

Shulman, L. S. (1986). Those who understand: Knowledge growth in teaching.
Educational researcher, 15(2), 4-14.

Shulman, L. S. (1987). Knowledge and Teaching: Foundations of the New Reform.
Harvard Educational. Review 57(1), 1-23

Srinivasan, P. (2015). Exploring the influences of teacher’s inteligence and emotional
intelligence on students’ academic achievement. American Journal
of Educational Research, 3(?), 1159-1162.

Sutton, R. E., & Wheatley, K. F. (2003). Teachers' emotions and teaching: A review of
the literature and directions for future research. Educational

psychology review, 15(4), 327-358.

208



Sonia Rahmawati, et al./ JELS 6 (2) (2021) 195-210
Syafrizal, S., Yuniarti, T. E., & Sofyana, U. (2020). Teachers’ belief on Early Second

Language Acquisition in Indonesian Bilingual School. Journal of English
Language Studies, 5(1), 47-59.

Tandiana, S.T., Abdullah, F. & U. Komara. (2017). Digital writing tools: Teaching
argumentative essays beyond the fraditional frontiers. Proceedings of
the Tenth Conference on Applied Linguistics and the Second English
Language the First International Conference on Language, Literature,
Culture, and Education, Nov 2017 (pp. 336-343). Bandung: Balai
Bahasa, Universitas Pendidikan Indonesia.

Tews, M. J., Jackson, K., Ramsay, C., and Michel, J. W. (2015). Fun in the college
classroom: examining its nature and relationship with student
engagement. Coll. Teach. 63, 16-26. doi:
10.1080/87567555.2014.972318

Tews, M. J., Michel, J. W., and Noe, R. A. (2017). Does fun promote learning? The
relationship between fun in the workplace and informal learning. J.
Vocat. Behav. 98, 46-55. doi: 10.1016/].jvb.2016.09.006

Timostsuk, 1., & Ugaste, A. (2010). Student teachers' professional identity. Teaching
and teacher education, 26(8), 1563-1570.

Thory, K. (2013). Teaching managers to regulate their emotions better: Insights from
emotional intelligence training and work-based application. Human
Resource Development International, 16(1), 4-21.

Tyng, C. M., Amin, H. U., Saad, M. N. M., & Malik, A.S. (2017). The influences of emotion
on learning and memory. Frontiers in Psychology, 8, 1454.

Uitto, M., Jokikokko, K., & Estola, E. (2015). Virtual special issue on teachers and
emotions in teaching and teacher education (TATE) in 1985-2014.
Teaching and Teacher Education, 50, 124-135.

Varga, M. (2017). The effects of teacher-student relationships on the academic
engagement of students.

Veen, K. V., & Lasky, S. (2005). Emotions as a lens to explore teacher identity and
change: Different theoretical approaches. Teaching and Teacher
Education, 21(8), 895-898.

Wyer, R. S & Srull, T.K (Eds), Perspectives on Anger and Emotion: Advances in Social
Cognition. Vol. VI, Hilsdale, NJ: Erloaum. 1993

Yin, R. K. (2003). Case study research: Design and methods (3rd ed.). Thousand Oaks,
CA: Sage.

209



Sonia Rahmawati, et al./ JELS 6 (2) (2021) 195-210
Yin, H. B., Huang, S., & Wang, W. (2017). Work environment characteristics and

teacher well-being: The mediation of emotion regulation strategies.
International Journal of Environment Research Public Health, 13(9),
907.

Yundayani, A., Abdullah, F., Tandiana, S. T., & Sutrisno, B. (2021). Students’ cognitive
engagement during emergency remote teaching: Evidence from the
Indonesian EFL milieu. Journal of Language and Linguistic Studies,
17(1). 17-33.

210



