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Communig is a process conveying i thoughts to the
interlocotur. As socia ing prominent meaning

| Wojo’rher one to share feeling,
ideas or just for chit chat. In this part, people need to do interaction or

since human cannot live al

communication with one another. Therefore, language is needed as a
tool to do interaction. In communication, misinterpretation or
misunderstanding between speakers and hearers becomes an obstacle
in conveying ideas or feeling to one another. Thus, it is very important to
learn the knowledge of a persons’ ability. In general, persons need to learn
the knowledge of a person’s ability in deriving meaning from specific kinds
of speech situations (Chaer, 1995:61). Speech situations are the
occurrence of linguistic interactions in one or more forms of speech
involving two parties, namely the speaker and the interlocutor, with one
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main utterance, in a certain time, place and situation (Chaer, 1995:61- 62).
By learning speech act, it will enabling people to understand an
expression.

Currently, a central focus of intercultural pragmatic theory has
been on speech acts. Speech act is the implication of speech in
communication. In principal, speech act is a pragmatic branch that
involves speaker and hearer in conversation. Theory of speech act was
first discovered by Austin. In his book entitled How to Do Things with Words
in 1962. Some scholars such as Austin (1962) and Searle (1975) claim that
pragmatic tendencies work by universal principel which specify the rules
that govern the uses of | geqm According to Searle in
Schiffrin (2007: 70) th ctis the 5 of communication. In
addition, Searle heory Of h acts starts with
the assumpti jcation is not @
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=
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In teaching learni erstanding the strategy of

speaking between students and teachers is very important. Children need
to be taught how to speak politely toward the teacher both in the
classroom and outside the classroom. Through polite speech strategies,
children will get used to conveying ideas and feeling to their interlocutor
in polite language. Brown and Levinson (1987) asserted that some speech
acts intrinsically threaten positive and negative face of speakers and
hearers or face-threatening acts (FTA). For example disagreement and
criticism threaten hearers’ positive face, while requests threaten hearers’
negative face. Therefore, Some strategies are needed. There are three
aspects that can be used to calibrate the strength of FTA, namely P

ale
poli’reneﬁeo the
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(power), D (social distance), and R (the degree of imposition). Three
wants have to be considered, if speakers intend to communicate FTA are
the wants to communicate the contents of FTA, the want to be efficient
and or urgent and the want to maintain hearers’ face to any degree.

In Indonesia, the implementation of politeness strategy in
education has an essential aspect. It is relevant with curriculum 2013 which
emphase good character because politeness deals with people’s ability
to show their good character. According to Zaenul (2016), politeness is
used to make a harmonious interaction between teacher and students in
EFL teaching activity. However, in the globalization era in which everything
is connected to technolo es t fowerd students’ manner and
behavior. The educ N&a er of Ind ne%er’rs that politeness of
Indonesian stud & i here occordcmce to
Indonesia’s @lon cle 3 in which
national edu cter, and a
dignified iety b

9\ of
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classroom, Englis ents used
different kln ancode their politeness J&E class. Those
expressions wer: of greetings, thankin dressing terms,
apologizing, and eanwhile, Rohoyunln% nd Fitriati (2020)

that to en

revealed that ’rhere W f n*the classroom. The
teacher dominantly used ss e} show solidarity and to
maintain a close relationship with the students, bald on records to give a
clear and unambiguous instruction, negative politeness to minimize the
coercion to the students, and off record to give hints. It is influenced by
sociological factors, namely distance, power, and degree of imposition
influence the choice of politeness strategies. A study by Fitriyani and
Andriyanti (2020) points out that there were a total of 13 excerpts
containing three politeness strategies: positive politeness strategy,
negative politeness strategy, and bald-on-record strategy. The
conversations were dominated by the teacher. Moreover, the politeness
strategies which occurred in the classroom interactions were influenced
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by some factors such as age difference, institutional position, power, and
social distance.

The same issue takes place in other countries. As reported by Etae,
Krish and Supyan (2016) that most of Malaysian students were likely to use
Positive politeness, followed by Bald-On-Record politeness, Negative
politeness and off-Record politeness strategy when posting online entries
to the lecturer. Another study by Aliakbari and Moalemi (2015) indicated
that most Iranian learners used Negative and positive politeness strategies
during conversation class, whereas the least used by Iranian learners was
indirect strategy and only a minor por’rlon of students chose avoidance of
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sen’r seorch explor

Even though politeness strategies have been the rich field of study
in Pragmatic Analysis, they have been scarcely studied in L2 learmning. One
important study that is relevant to the present research investigated types
of communication strategies used by learners in formal school in Indonesia.
The study found that the most dominant type of politeness strategies
applied by the learners in the study was bald-on record (Sari, 2016). The
English learners used the politeness strategies to create efficient
interaction in the process of teaching and leamning, respect
communication, togetherness between teacer and students. To the best
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of our knowledge, there has been limited studies that have investigated
young learners’ politeness strategies in informal schools. The present study
explores English young learners’ politeness strategy to improve their
speaking ability at an English course. The research question in the study is
what types of politeness strategy of young EFL learners at English One
course during conversation to the instructore

RESEARCH METHOD

The study used qualitative descriptive design in examining
politeness expression in EFL classroom. By using this method, researchers
could identify and analyse issugs fr e participant perspective and

comprehend the meani inte tétio they give to behavior.
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the interaction in the EFL class.

FINDINGS AND DISCUSSIONS

cording and intervj
model analysis infrod

The findings show the politeness expression used by teacher and
student during the conversation class. The strategies can be seen in the
forms of greetings, thanks, address terms, apologies and fillers.
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a. Positive Politeness strategy

It is addressed to enhance the hearers’ positive face. There were four
excerpts that contained positive politeness strategy used in the classroom
interactions. The elaboration of each excerpt is presented below.

Excerpt 1

Teacher :Assalamu’alaikum Warahmatullahi Wabarakatuh (Greeting)
Student : Wa'alaikumsalam Warahmatullahi Wabarakatuh
Teacher : Good Afternoon, Jihan (greeting)

Student : Good affernoon miss (greeting)

Teacher : How are you today?

Student :lam fing, ou.Qnou
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Excerpt 2

Teacher : Ok, Are you ready to study Jihan? Said "yes”. Yes,|lam ready
Student :Yes, | amready

Teacher : Good. Let's start to study by reciting bismillah together.

Based on the conversation above there was three politeness
strategies. First, before teacher start teaching the class, she asked for
students’ readiness for studying. The utterance “Ok, are you ready to
study?2” indicates that the teacher gives attention toward the student.
Further, the act “good” with an exaggerate intonation was another
example of positive politeness (strategy 2. Exaggerate approval). Third,
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the teacher started opening the class by asking students to recite bismillah
together, ‘Let’s start to study by reciting bismillah together’. This was an
example of positive politeness (strategy 12. including Speaker and Hearer
in one activity) by using the word “we” and “lets” show that they are
engage in one activity.

Excerpt 3
Teacher : Ok, do you understand the instruction of this question?
Student : I don’t understand.

In excerpt above, Thwero K, u understand...2"” was
an example of positiv '@ s (strategy 3. ify interest to H) it can
be seen from the Iir@ marker *c nde " that can be used
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b. Negative Politenessbzt
gles are infended to avoid giving offense

Negative politeness s
by showing deference. These strategies include questioning, hedging,
and presenting disagreements as opinions (Brown and Levinson, 1987).
The examples of negative politeness are presented on excerpt 5 and 6
below.
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Excerpt 5

Student : Miss, i will go to back please.

Teacher : Pardon me,, do you mean that u will go to toilete
Student :Yes miss,,

Teacher : O,,isee. You can say miss, may i go to toilet please,.,,
Student : Miss, may i go fo toilet please

In the excerpt above, there were 2 kinds of negative politeness
employed by the teacher. First, the student used the word “please” to
soften the request. The use of word * pleose according to Brown and

Levinson, is an exampleax ifeness to indicate a
on (Stra gy |ng indirect can be

conventionally ind
insertic e ce “pleose” (Brown
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record (strategy number 7. task oriented). She also said “you should open
your eyes” which was an example of bald on record (strategy number 4.
warning).
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CONCLUSION

Politeness is the way how people tfreat one another in daily
interaction. Politeness in speaking should be grown up to children since
early, because it cannot be acquired instantly. This research focuses on
Brown and Levinson®s politeness strategies in EFL teacher-students
classroom interaction. It aimed to know types of politeness strategies of
young EFL learners at English One course during conversation to the
instructor, namely positive politeness, negative politeness, and bald on
record.
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