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INTRODUCTION

Reading is one of the important skills that should be mastered by
students. Grellet (2010: 7) states that reading is a constant process of
guessing and what one brings to the text is often more important that what
is found. It means students do not only read the sentences of the text, but
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they have to get some clues or ideas to comprehend the meaning of the
text by relating to their background knowledge.

To sum up the statements above, reading can be defined as a skill
that involves the processes which engage the readers to interact with the
texts so that they can construct meaning and grasp information from the
fexts.

Reading in a foreign language, in this case English, is considered
to be difficult for most Indonesian students. This is supported by numerous
researches that show the skill of Indonesian students in reading English texts
was very low (Syatriana; Hamra; Mordiono Kweldju as cited in Hamra,
2010: 28). One of them ohlr Kusumaningputri &
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To solve the pbﬁl @ s& a method or an
approach which is suitabl

nts’ condition. One of those
approaches is scientific approach. As it is widely known, scientific
approach is infroduced by Indonesian Education and Culture Ministry
(KEMENDIKBUD) along with the publication of Curriculum of 2013. In this
curriculum, scientific approach becomes the main approach which will
be applied in the teaching learning activity. “Every lesson should use
scientific approach in order to improve students’ creativity, (Kemendikbud,
2014: 42) through its five learning phases, they are: observing, questioning,
experimenting, associating, and communicating.” Therefore, the
researcher was interested in carrying out a research entitled "“Scientific

difficulty in
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Approach Influence on Students’ Reading Comprehension of Eighth
Grader Students”.

RESEARCH METHODOLOGY

This research used Quantitative approach and Quasi Experimental
design. As said by Creswell (2012), “Quantitative methods involve the
processes of collecting, analyzing, interpreting, and writing the results of a
study (or research).” Ary, et al (2010: 316) states, “Quasi experimental
design is similar to randomly in that they involve manipulation of an
independent variable but differ in that subject are not randomly assign to

the tfreatment group”.
One of the mrimer%ﬂesi%}
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Pre-test ond‘{bﬁ i 's@ﬁrder to see the
comparison between Thﬂﬁ -test and post-test. The scores
of pre-test and post-test as the comparator between
control and experimental class. The chronological order was as follows:

1. Pre-test: In this step, the researcher gave the pre-test to both of the
classes, the control and experimental class before they were getting
the treatment. The pre-test scores were then analyzed to determine
whether there was an increase in their learning when they were
using conventional approach.

2. Treatment:. After the pre-test, the treatment was applied to the
experimental class.
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3. Post-test: After the researcher conducted the treatment, the
students were getting the post-test. The results of the post-test were
then compared to the result of pre-test. Then, the researcher
described the comparison in learning process before and after
applying the treatment.

In scoring the objective test, each correct answer is counted one point
using the formula:

Where:

S =S

R = Tg’r%rlenum \@a& ongp E’)

N = Total num(&\D fe 9/
FINDINGS AN%TERPRET A
Findings ‘? (
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from bglMh class ‘ i tistical
onoly% ?

=z
O
ﬂ.

Range :
Sta A.ﬂ"@‘ ) : 8.95
Varianee (SD/ 80.10

XNV | D |WIN|—

sum 12180 2175 2205

The descrip’rionk’r § that the students’
reading comprehension im roved by the mean score rate
of the students’ pre-test and post-test of experimental class was 75.7 to
85.10, while the mean score rate of pre-test and post-test of control class
was 72.3 to 73.7. The difference score between both classes was 11.40.
Nonetheless, the score in experimental class was higher than the score in
conftrol class. In other words, the use of scientific approach gave better
influence in learning reading than conventional method. The table below
shows the normality of pre-test and post-test of experimental and control
class.
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Table 2: Summary of Normality Pre-test
in Experimental and Control Class

Group Experimental Control
Interval 10 9

Mean 75.5 72.3
Standard Deviation 10.7 10.95
X2couni 0.842 0.689
X2table 11.070 11.070
Criteria Normal Normal
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Tat&é R

Instrume Class Ftable

Pre-test enww 4.183

Post-test B 1.316 4.183
Control

Based on the table above:
Pre-test = Fcount £ Ftable
Post-test = Fcount £ Ftable

1.023<4.183
1.316<4.183

The result of the sample homogeneity of pre-test was 1.023, and the
result of the sample of post-test was 1.316. Then, it was obtained by
comparing the value of the highest variance and the lower variance with
significance level of 0.05 for df = 29 with Ftable = 4.183. It can be
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concluded that the data of pre-test and post-test in control and
experimental classes were homogeneous.

According to the statistical calculation, the null hypothesis (Ho) was
rejected, and the alternative hypothesis (Has) was accepted. Therefore, it
can be concluded that there was an influence of using scientific
approach on students’ reading comprehension at the eighth grade of
SMP YPWKS Cilegon.
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The try-out ’res’r 0|ce items. From the
result of try-out test, the val |’ry of the test items could be
measured for pre-test and post-test question. The result shows 10 invalid
items, and 40 valid items. Thus, the valid items were divided and used for
the pre-test and post-test. Then, pre-test was given to students before
conducting the treatment to experimental class.

The research lasted for five meetings. The researcher used the first
meeting to conduct the pre-test in experimental class (VIII F) and control
class (VI E). The aim of pre-test was to know the prior knowledge of the
students’ reading comprehension before the students received the
tfreatment. The result of pre-test showed most students had trouble to
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answer the pre-test. In few minutes of discussion after the pre-test, the
students said that they found it difficult to answer question based on text.
This problem was the evidence that students had problem in reading
comprehension.

In the second to the fourth meetings, the researcher conducted
the freatment of using scientific approach in experimental class.
Meanwhile, the researcher taught only using lecturing or conventional
approach in control class. In these meetings, the researcher gave
materials about social function, generic structures, and language features
about descriptive text. In the experimental class, the researcher applied
the scientific opprocgkkmeryq ing tfreatment. Begin with
observing phase, the r led the stu ﬁ pay attention to the
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Both experimental and control class showed that there was an
improvement of the score after giving the freatment. However, the score
in experimental class showed that there was more improvement than in
control class. The improvement difference was caused by different
treatments that both classes received. Based on this, the researcher
assumed that using scientific approach had an influence on students’
reading comprehension.

ttable (4.06 = 2.00).
accepted.
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CONCLUSION

Based on the findings and interpretation above, the researcher
would like to conclude that the use of scientific approach is effective in
teaching reading comprehension at the eighth grade. It can be seen from
the difference in the post-test result between the students who were given
a freatment by using scientific approach, and students who were not
taught by using scientific approach. The mean score in the post-test of
experimental class was 85.10 while control class was 73.7. It showed that
the students’ post-test score in experimental class was higher that the
students’ post-test score in control class.
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2. For students: Scientific approach,

students shoul mrl g the learning process.

Students should try to read as much as possible to improve better
comprehension in reading.

3. For further researchers: It is suggested for further researchers to

conduct a research by implementing scientific approach and
they can choose their research with using other skills.

Notes: This article is written based on the writers’ undergraduate thesis at
University of Sultan Ageng Tirtayasa.
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