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Indonesian students who deal with learning English are EFL learners
(lwai, 2011:150). In learning English, speaking skill is considered as a principal
skill that refers to communication included the role of language in daily life.
Within other skills, speaking is deliberated as a difficult skill, because the
students do not admit the pronunciation movement widely to generate the
pretentious, charismatic style of speech that influence them in effect
(Brown, 2000:270). Therefore, paying attention more and take action
properly in enhancing speaking skill can overcome the struggle adequately
to have effective communication in inferacting with other people. Many
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students cannot obtain an effective communication since they still assume
that speaking skill as difficult skill. It caused them do not have desire to seek
more chances in improving speaking skill.

Effective learners in learning language need approach to get better
outcome of their learning. They also had language learning strategies to
aid them in improving their learning. Language learning strategies (LLS) are
the attempts in choosing ways to enrich their learning (Oxford, 1990:1). In
addition, learning strategies prepare the learners to be independent
learners and guided the learners to reach the target of their learning. Since
the students have the problems in Ieorning process they will decide to find
out the solution for their proa uoge learning strategies
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Language Learning Stratégi M ;‘!
Learning strategies must be ado by language pupils to enrich

their language learning skills. In addition, LLSs are procedures for the
students to upgrade students’ learning (Oxford, 1990:1). Furthermore,
(Griffiths, 2004:17) stated that LLS is mandatory for students to assist them in
learning a foreign language. The strategies could be an incredibly useful
addition to the tool set for learner. Strategies in language learning
accustomed to adoption by the language learners as a means of
facilitating the language acquisition and use of information, receiving,
storing, and recalling (Hardan, 2013:1715). According to Loganathan,
Zafar, & Khan (2016:134) stated that in language learning, strategies are
described as the approach for reaching a specific target typically during
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amount of time using a language. To conclude, strategies in learning
language are the ways practiced by the learners in studying a second
language. It can assist the learners to develop their language learning.
Zhou & Intaraprasert (2015:155) stated that LLSs enable students to help
obtain, store, retrieve or use knowledge and increase trust in themselves.
Students use strategies in learning language to attain a full variety of
subjects, from reading the native language to new languages.
Performance of different language learners in successful and unsuccessful
learners employing different learning strategies results. In other words,
learning strategies can also be considered in the aspect and critical idea
which are used by the students to aid them in assisting and affecting their
learning process (Wael, Asnur, It should be used by
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Oxford defines the classification of LLS refers to the development of
communication skills which is linked to this study and it has a comprehensive
explanation. According to (Oxford, 1990), the strategies are separated into
two primary strategies. The first is direct strategies and the second is an
indirect strategies. These two major primary are subdivided into six groups.
The description of the definition will be defined according to the following:

1) Direct strategies, use the target language directly in language
learning strategies.
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a. Memory strategies consist of four sets. They are creating mental
links, add images and sound, analyze well, and employ practice.
It helps students collect and process new knowledge.

b. Cognitive strategies contain four sets. Those are sending an
information and receiving, practicing, analyzing and reasoning,
and creating a structure for input and output. Also, cognitive
strategies at direct strategy have an essential part in aiding
students for comprehending language learning.

c. Compensation strategies contains two maijor strategies. Those are
intelligently overcoming and guessing the limitation in speaking
and writing. It facilitate the pupils practice the new language for
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1. Research
This study @ uo s research por’riculorlkm se study design.

It was appropriate*Witky case study research ed tfo identify a
subject that allows an jig¢d 6} rdl framework utilizing
different information source lgozzine, 2006:16). Further, as
stated by Creswell (1998:1) that qualitative research is a method to

examine and explain the significance ascribed to a social or human issue
by individual or groups.

2. Subject

The participants involved 37 University freshmen at 2nd semester of
English Department of Sultan Ageng Tirtayasa University Academic Year
2019/2020. They were chose based on purposive sampling. The researcher
used student’s GPA as the consideration to select the high achievers, the
middle achievers, and the low achievers of that class. Student’s GPA was
used as the consideration to select the high achievers, the middle
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achievers, and the low achievers of that class. Academic guidelines of
University of Sultan Ageng Tirtayasa (2020) was categorized learners based
on GPA as high (3.51 — 4.00), middle (2.81 — 3.50), and low (2.00 - 2.80).

3. Instruments

A closed - response questionnaire as an instrument to obtain
quantitative data. The questionnaire for this study was adopted from
Wahyuni (2013) which was adapted the questionnaire from the Survey
Inventory Language Learning (SILL) version 7.0 (ESL/EFL) (Oxford, 1990). The
form and content of the SILL were consists of 37 statements. For statement
number 1 until 19 were direct langu é learning strategies and number 20

until 37 were indirect, Io S gies. (All items were
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frongly agree). A

disagree; 3 = neit = agr
ualitative data.
'—s’r%red interview
n infdepth answers

semi — struct
After the ques
was used.

quon’r%ve
descripfive

questighnai
analyzegkus
using cri

categ

(Grade Roint A OUt 1 S

(Speoklnﬂeor SISl middle
achievers, a ’rh ta analysis had becﬁe based

on Miles an % Q)
RESULTS 0

ponse
ta are
alyses
g key
d(ffom GPA

0

(SLS) Speaking Learn%bm mr students
The data from question ost of the strategies used by

students were metacognitive strategies and social strategies which include
the direct strategies. The complete result of speaking learning strategies
were shown in table 1.
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Table 1 Percentage of speaking learning strategy chosen
by EFL learners at sultan Ageng Tirtayasa University

Oxford (1990) Strategies Group Percentage
Memory strategies 67.0%

Direct Strategies Cognitive strategies 71.3%
Compensation Strategies 73.2%
Metacognitive strategies 76.6%

Indirect Strategies Affective strategies 68.9%
Social strategies 76.6%
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strategies (P =71,3%). The fourth strategies frequently used by students were
affective strategies (P = 68,9%). Cognitive strategies and affective strategies
were in the middle of strategy practiced. These two strategies are not to be
most commonly practiced strategies or the least practiced strategies.

conTex@’re

The least strategy used by students were memory strategies (P =
67.0%). Then, it was supported by Oxford (1990:40) posited that the
language learners rarely use these strategy. It might be that students clearly
do not want to use these strategy most, in particular beyond primary
linguistic stage. Memory Strategies are strategies that can aid students
keep and bring back new knowledge or new information (Oxford, 1990:37).
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Thus, the students did not think this strategies are the best strategies even
memory startegies can help students to store the new information.

The distinctions in Speaking Learning Strategies (SLS) used by the high, the
middle, and the low achievers.

Based on the questionnaire, found that the distinctions of the
Speaking Learning Strategies (SLS) used by the high achievers, the middle
achievers, and the low achievers in forms of frequency of strategy, strategy
category, and variety of strategy used by the high, the middle, and the low
achievers.

As shown the result of the do’ro indicated that the high achievers
used (SLS) Speaking Leami ’reg 83 more frequently than the
middle achievers (P35 ﬁ achievers used (SLS)
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Concerning to the Varie the hlgh achievers also

employed more various stra he middle ones and the low
achievers. As stated by Oxford (2011) ’rhe more active use of learning
strategies was correlated to a learner’s self-perception of high English
proficiency. In addition, they used more various strategies to memorize
vocabularies. Also, they search more favorable circumstances to learn
English such as learning English via application, using quiz and gaining more
material in English via internet, empower their experience and skills in talking
regularly and take conftrol of emotional feelings and problems. This finding
depicted that the high achievers used significant endeavor than the
middle achievers ones. Moreover, the middle achievers used significant
endeavor than the low achievers in learning speaking. In other words, it
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revealed a linear tfrend in which students at a high level were seen to use
more SILL strategies than those students at middle level ones. In addition,
students at middle level employed more SILL strategies than the students at
lower proficiency level ones (Alfian, 2018:8). In conclusion, the more
frequently strategy employed the better outcome that students had in
learning language.

CONCLUSION

Speaking learning strategies mostly used by the students were
metacognitive strategies and social strategies included indirect strategies.
Metacognitive strategies and social strategies had the same final result. It
was gained 76.6% from the stud Ts’atje at 2B class. The least strategies
that the students used; em ate £’r)ho’r included in direct
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