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Introduction

Teachers, as Saragih (2011:17) defined, are professional educators
whose main duties are to teach, to guide, to direct, to exercise, to assess
and evaluate students in  primary until fertiary level. From this
understanding, it can be assumed that the teacher has a very broad
range of tasks and must have a variety of skills which must be applied to
students and to the classroom situation in each level of education. To
improve the quality of education, especially in developing countries like

Indonesia, highly qualified and dedicated teachers are needed in the



workfield. The highly accomplished English teacher is therefore, potentially
at least, the key role model for the aspiring student or beginning teacher.
Brunner (in Goodwyn, 1997: 129) pointed out that qualified English
teachers are called experts are able to demonstrate things with great skills,
but that they often disguise difficulty, unintentionally, by making things look
easy. It does not mean that the teaching activity is easy but the can

change the difficulty info meaningful way.
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The efforts in increasing numbers of professional teachers have done
frequently but its implementation still meets of many obstacles dealing
with the government issues and in the school unit itself. For example, there
are indications that the government is not serious about dealing with

teacher problems, lacks focus on efforts to train and develop quality of



teachers so that it seems the result is less than optimal. Moreover, the
handling of teacher professional problems is not done by experts so it does
not produce continuous improvement. Teachers need to be fostered to
be professionals, developed and given appropriate awards in
accordance with the demands of the task at hand. One of the alternative

ways is by following the teacher’s certification procedure.

Certification according to Nataamijaya (in Mulyasa, 2012:34) is a
procedure used by a third party to provide a written guarantee that a
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(2013: 34) furthermore explained that the aims of certification and teacher
competency tests are conducted to map the condition of teachers’s
condition nationally. Teachers are not proficient can seen from the results
of teacher performance including professional abilities and needs to get
treatment (such as mentoring and monitoring), while in the otherhand,
good teachers need to be fostered and retained, even given awards or

promoted.



Performance is very important for teachers. Performance is also
observable. Real performance evaluation results can be used as a
benchmark for teachers in assessing how effective and productive they
are in carrying out their work. Aritonang (in Barnawi and Arifin, 2014:11)
explained that performance is the result of quality and quantity of work
achieved by an employee in carrying out their duties in accordance with
the responsibilities given to him. The Regulation of the Minister of National
Education of the Republic of Indonesia Number 16 Year 2007 concerning
Academic Qualification Standards and Teacher explained that
danms by four areas. They are
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and have a pleasant attitudes, (4 ) professional competence, which is the
ability that teachers must have in the learning process. The teacher has
the task to direct student learning activities to achieve learning objective,

teachers are required to be able to deliver learning material.

Teacher performance development is needed in order to achieve
optimalresults from the education and learning process. The development
of the teaching profession is carried out systematically based on the

initiative of the teacher itself, the education unit, namely schools, and



government institutions. Teachers' abilities need to be continuously
improved and adjusted to the demands and development of knowledge
that covers various aspects such as material, teaching methods,
approaches to the environment and so on. This study aims to look at the
performance of teachers who have passed teacher certification and
analyse the development of four types of standard competencies.
Method

This study uses a descriptive qualitative approach with case study
method. Sugiyono (2016:207) defined a wudlittaive study is a reaseach
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four persons. The sampling fechnique used was purposive sampling
because the researcher had determined from the beginning the data to
be taken. An interview guide was given to the teacher with the aim of
knowing teacher’s daily performance of the four competencies.
Observation guidelines were used when observing teaching and learning
activities in the class while the questionnaire assessment was given to the
Principal, fellow teachers and students with a total of 72 items from 24

indicators of achievement of teacher competency. Both of these



instruments refer to 4 types of competency standards that must be
mastered by teachers according to The Regulation of the Minister of
National Education of the Republic of Indonesia Number 16 Year 2007.
Data analysis techniques using the theory of Miles and Huberman whose
steps include: data collection (data collection), data reduction, data
presentation, and drawing conclusions or verification (drawing

conclusions).
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Table 1. Criteria for Teacher’s Performance

Average Score Category
80% < x < 100% Excellent
67% < x < 80% Very Good
53% <x<67% Good
40% < x < 53% Less/Lack
X < 40% Poor

(Furgan, 1997)



Pedagogical Competence

Pedagogical competence relates to how teachers can recognize
the characteristics of students, master the concepts of teaching and
learning curriculum and subjects taught, carry out teaching and learning
activities and conduct evaluations of learning outcomes. The pedagogical
competence has ten indicators, namely (1) knowing students'

characteristics from physical, moral, spiritual, social, cultural, emotional and

intellectual aspects, (2) unders n theory and principles of
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Graph 1. Result of Pedagogic Competence
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The results of data calculations from certified English teacherin SMKN
1 Cinangka Serang Regency stated that the average component of
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Personality c e Is related to the Q%roc’rerlshcs of the

teacher and how the ’re%: 6ﬁ\orms that apply around

him and how he runs the profm of ethics. Teacher personality

competence have five indicators, namely: (1) act in accordance with the
norms of religion, law, social, and national culture of Indonesia, (2) display
themselves as honest, noble and exemplary individuals for students and the
community, (3) show character of steady, stable, mature, wise and
authoritative person, (4) perform work ethic, high responsibility, pride in
being a teacher and self-confidence, and (5) apply the code of ethics of
the teaching profession. The achievement of Personality Competency

indicators was analyzed based on a perceptional questionnaire filled out



by the Principal, tfeacher peers and students. The results of the Principal's
questionnaire were 80%, peer 82% and student 84%. The average

percentage of the three is 82%.

Graph 2. Result of Personality Competence
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competencies have a great influence on the growth and development of
students. The application of good character as an example of discipline in
the learning process will result in strong mental attitude, character, and
personality of students. Teachers are required to be able to teach students
about self-discipline, learn to read, love books, respect time and learn how

to learn, obey the rules and learn how to behave. All will be successful if



the teacher also has a personality and can model these attfitudes to

students.
Social Competence

Social competence is the ability of teachers to be open and
objective in interacting with the surrounding environment. This competency
is related to how the teacher can communicate effectively and
meaningfully in every activity related to his professional work. Social
Competence has four indicators: (1) comprehensive, act objectively and
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Continuing the calculation of the next competency, namely social
competency, data of certified English teacher educators in SMKN 1
Cinangka Serang Regency shows the average component of teacher
social competence is 87% or in excellent category. This social competence
is related to effective ways of communicating by the teacher and the
surrounding environment. This competency is a reflection of the teacher's
role as part of the academic community that is in daily contact with
students, superiors, fellow educators and even the surrounding community
or parents / parents of students in academic activities. Teachers as social
beings must be able to shoamoronmbg in socializing, thinking and
thinking but also how an understa WQUS social norms that
apply in the comrr@ y. This sd?éew (2012:182) that
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skill in understanding all
teaches. This competency also
requires teachers to develop their abilities comprehensively and
confinuously by paying attention to the patterns of the times and
technology. This professional competency has five indicators, namely: (1)
comprehend material, structure, concepts, and scientific mindset that
supports the subjects being taught, (2) understand the concept of
standard competency and basic competency of the subjects being
taught, (3) able to develop learning material creatively, (4) develope

professionalism by taking reflective action continuously, and (5) able to use



information and communication technology to develop themselves. The
achievement of professional competency indicators is analyzed based on
a perceptional questionnair filled out by the Principal, tfeacher peers and
students. The results found that certified English teachers are assumed to
have mastered Professional competence. The results of the Principal's
questionnaire were 80%, peer 81% and student 83%. The average

percentage of the three is 81%.

Graph 4. Result of Professional Competence
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teacher has also been able to make simple research by applying research
designs and using the results to develop the quality of English learning in the
class he teaches. In other words, the feacher has been able to empower
the potential of self and existing students. Fulfilment of professional
competence must be a necessity in accordance with Goodwyn's theory
(1997: 125) that highly professional teacher must understand the place of
English subject within the local and national curriculum; familiar with the

school aims and policies; understand the school in relation to its catchment



areq, to local circumstances and to linguistic and social background of

English where he works.

Graph 5. Overall result for the four competencies
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Conclusion

“,

From the four compet

in SMKN 1 Cinangka Serang Regency are in accordance with indicators of
teacher performance achievement. Overall result from the four
competencies showed positive relationship among others. The average
score of pedagogical competence is 81%, personality competence is 82%
social competence is 83% and professional competence is 81%. Total
average of all four competencies are 81,75% or in the category of

excellent. Thus the certified English teacher of an educator has been said



to be able to carry out the performance of the teaching profession as it
should and the daily performance function can also run well. Good
teacher competency will produce reliable teacher performance both in
terms of knowledge, personal ability, can adapt to the community and can

carry out professional tasks well.
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