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Abstract

This study was intended to describe the process of the
implementation of Classroom Debate Method to teach speaking in the
classroom, to know the students’ responses toward this method, and to find
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Introduction bf M% 6\) .
Turk explained (2003 : g is the best communication

channels. Speaking is the direct route from one mind to another and is the
way we usually choose when we want to ask question, or give an
explanation. Thus, to have a good speaking skill is necessary and essentially
important.

However, based on the research that had been conducted by
Arung (2016), he found that most of Indonesia students have weaknesses
in English language skills— one of those skills is speaking skill. He explained

the difficulties of Indonesia students in speaking subject because most



students cannot speak English. For that reason, students are afraid to tell
their ideas because they are afraid that other students will mock them. It
then leads to the stagnant process of learning speaking in the classroom.
He claimed that teacher’s teaching method also worsen the condition. By
asking students to only read the dialogue in front of the classroom which
limit the students to explore their ideas and comprehend new vocabularies
to speak. Therefore the method to teach English speaking is urgency.

One of the methods to teach speaking is debate. Practice to speak
up can be done through implementing classroom debate. In addition, not
only have the chance to sp %rp Qn’rucg’rs also have the chance to
get a feedback of’reré@ elive [ ecogfhe additional benefit

to conduct clossro@ deba er, 2002). Through
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1. How s the @6 ebate method Q%och speaking?
2. How do the stu respond to the use %&Te method fo teach
speaking? % "sm 6

3. How is the improvement of students’ speaking abilities after the

forced to deli

implementation of classroom debate method?
Method Participants

The participants of this research were the students of Ayuda Husada
Vocational High School in the second semester of academic year
2018/2019. The total of participants was 15 students.
Instruments

The researcher used observation sheet, questionnaire (open-ended

question type), and speaking test.



Procedure and Data Collection

In the beginning of the first meeting, the researcher conducted a
review session of the preview material in English subject — giving opinion.
After that, the researcher asked the students about their background
knowledge about debate. Since the students had lack information and
knowledge about parliamentary debate, the researcher played a video
about parliamentary debate. So, the students would have a better
knowledge about parliomentary debate and made the researcher
process run easier. In the first meeting, the researcher explained about the
motion and first speaker’s ;é"ch@ﬂ’re§Af’rer that, the researcher

divided the s’ruden’rsg mall. groups %them a motion to be
discussed. The res er ga ing time.
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minutes of cas A
case-building session finibé

r asked the students to
implement debate parliomentary debate by sitting down while facing
each other feams. In this session, the researcher assess the students’
speaking aspect using speaking rubric score (Fachrurrazy, 2011). At the end
of the meeting, the researcher shared questionnaire to the students. All the
teaching process was noted by the observer —the English teacher of Ayuda
Husada Vocational High School.

Research Findings and Discussion

The Implementation of Classroom Debate Method to the Teaching of

Speaking



In the first meeting, the researcher initiated to have warm up session
by asking some questions related to the previous material which is giving
opinion. The researcher asked the students to tell the things that they have
remembered about that material. After receiving the answer of the
students, the researcher started to intfroduce about Classsoom Debate
Method. The students were quite familiar with this method because the
teacher already taught them about the material. However, the students
explained that they did not know the debate structure well because they
would just end up express their agreement and/or disagreement with some

short and simple sen’rence.s§ i ol@"os’r&& them mostly expressed the
same idea or argument: N, th her%f.d a video of debate
7
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make the collaborative discussion run easily. When all the students seemed
clueless, the researcher helped them by giving them some clues to let them
find the idea by themselves. After making sure that all the students
understood about the material, the researcher asked the students to take
a note.

There were 15 students in the classroom. The researcher divided
the students into the small groups which consisted of 2 — 3 students each

team. The researcher provided an additional information about making



‘stake holder startegy’ to avoid the students to make a repetitive
argumentation. After that, the researcher proceeded to the motion-
picking session. The researcher and the students picked the motions
randomly (lottery). There were 3 motions that used; (1) TH supports the
death penalty; (2) THBT the internet brings more harm than good; (3) THW
legalize abortion.

The researcher gave 30 minutes of case building time to the students
— to construct their argumentation. The researcher allowed the students to
use offline and online dictionary, but prohibited them to translate the whole
sentence in google ’rronslq’ri\éf re@c’l}he@pprooched every group to
help the students in di @ e limit O ’rhe researcher asked
the students to poc@p and
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The next step, the researcher explained the speech content of 2nd
and 39 speaker of affiimative and negative team. Then, the researcher
asked the students to have a sit with their teammates and re-construct their
proposal by implementing the role of 2nd and 3rd speaker. The researcher
gave 30 minutes of case building time to the students. The students
confirmed their debate content to the researcher. Since they were not

really confident with their debate proposal, they approached the



researcher oftently. The researcher helped students by giving suggestion to
the students.

After that, the students started the parliomentary debate activity.
The researcher encouraged the students to make a rebuttal by re-telling
the ideas of the opponent team. Most of the students read the debate
proposal that they already constructed with their teammate. However,
there were some students who tried to deliver their rebuttal which they did
not write before. The students struggled in delivering their ideas because it

was impromptu action. However, they made it by asking the researcher
g\dideng So, some students tried to
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Students’ Responses to the Implementation of Classroom Debate Method
Table

4.1 Theme 1: The Students’ Responses to the Teaching Program

Questions Answer




Question 1: 1 The students get the knowledge about
English Debate.

2. The students gain the confidence to
speak in public.

3. The students feel better in English
speaking skill.

4. The students find the new vocabulary
that was unfamiliar for them.

5 The students know how to read the
word correctly (correct pronunciation).

What did you gain from the
implementation of
Classroom Debate?2

Question 4: 1. Yes. This method helps the students to
speak in English.

Do you think Classroom .
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Table 4.2 Theme 2: The Students’ Expectations in Speaking Class

Questions Answer




Question 2:
What is your expectation
in speaking class activitye

Question 3+
Does Classr
method m

1. The students expect to be able to
speak in English well.

2. The students expect to understand
English language better.

3. The students expect to be more
confident to speak in public.

4. The student expects to be betterin
debating activity.

5. The student expects to know the
way to read English words (to know
how to pronounce it).

6. The student expects to be able to
like English language more.

7. tudent expects to be able to
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6. Yes, because this method makes the
English learning process easier.

7. Yes, because this method helps
student to find new vocabulary




8. Yes, because this method makes
students understand debate.

9. Yes, because this method makes
student more confident to speak in
public.

Based on the students’ answers in the questionnaire, here are the brief
explanations for each questions given to the students;
Theme 1: Students’ responses to the teaching program

There are three questions mﬁaé 1QHW|@9 explained below;

1. Question number 1;
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encouraged to speak by expressing their ideas and arguments. As also
supported by the explaination of Davis A. Karyl (2016), debate helps
students to find the confidence to explain, justify, and provide confidence
that is franslated into oral and written communication skills. By
implementing debate method in the classroom, the students could find the

confidence to deliver their idea in public that they are rarely asked to do.



2. Question number 4: Do you think Classroom Debate method is the right
or good activity in speaking class? Why?

Based on the answer of the students, most of students think that
Classroom Debate Method is a good method for speaking class activity.
They explained that this method helps them to speak in English massively.
Since Classroom Debate Method is the method which required the
participant to speak up and express their ideas, the students feel that
impact of this method affects them to speak in English more oftenly.

As also been explained by Harmer (2002), debate activity can be one of
the options that the ’recchagp uge fin spgking class activity. Richard
(2009) explained that \ml of tfeaching En%)goking skill'is focus on
students’ skill to co@wunico %

3. Question nu@e
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Theme 2: Students’ e n speaking C|d$\\i>
m&gpﬁoined above;

1. Question number 2: What is your expectation in speaking class activity?

There are two questionsin

Based on the answer of the students, most of students expect that
they can speak in English well. In speaking class, most of the students have
the same goal or expectation. By doing speaking activity in English class,

they wish they will be able to speak in English well.



2. Question number 3: DoesClassroom Debate method meet your

expectation in speaking practice? Explain the reason!

The answers of this question is relatively variative. However, most
students state that this method can meet their expectation in speaking
practice. The students explain that this method meets their expectation for
its way to ask the participant to express their opinion in English. In which it
helps students to be more familiar with English language and new
vocabularies that unfamiliar for them.
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Based on speaking assessment rubric that explained by Fachrurrazy
(2011), there were four aspects in speaking skill that need to be assessed:
pronunciation, grammar, vocabulary, and fluency.
Pronunciation

An accent is “the cumulative auditory effect of those features of
pronunciation that identify where a person is from regionally or socially”
(Crystal, 2003). Accentedness, a “normal consequence of second

language learning” (Derwing & Munro, 2005), is a “listener’s perception of



how different a speaker’s accent is from that of the L1 community”. The
researcher believes that this factor is one of the factors that causing
students’ pronunciation error. The fact that Indonesian have different way
to pronounce the letter and the words, it is understandable that Indonesian
students sometimes pronounce English word in the way they pronounce
the word in Indonesia. However, it was easy to understand even though the
in fluence of mother tongue can be detected.

After getting a feedback from the researcher in the first meeting, in
the second session of debating activity (speaking test session), some

students could pronounce.’r%ac‘rdsgunac’r%owever, the other students

still couldn’t pronoun word corre W,orcher reminded the
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Vocabulary

Gower, Philips, and Walter (1995) explained that to use vocabulary is
also problematical. Some words and expressions are restricted to use in
particular context (for example, we can use pushing to mean almost in He
is pushing fifty. But pushing is only used in this way with older people — we
do not say he is pushing therel). This explanation reflected students’
difficulties to use a proper vocabulary due to the needs of different

vocabulary based on its context.



To overcome this problem, the researcher used face-to-face
feedback to the student that having this issue. The researcher explained
that not all the vocabulary that has similar meaning could be used in the
same way or in the same context. The researcher showed her the mistake
and told her to use ‘punish’ instead of ‘law’, because ‘law’ is a term that
we use to explain the system that the government has, not the action to
punish someone.

Fluency

In Louma’s Assessing Speaking (2004), fluency is the ability to talk

freely without too much s’era'ﬁ"Or lesitati
arguments quite fast. D(%\ helpec he
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Conclusion
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researcher will explain research. The researcher
conclude that debate method is a good method that the teacher can use
in speaking class activity. This explanation is supported not only by the
theory of the experts, but also students’ responses in questionnaire. Most
students explained that this method helped them to be able to speak in
English befter — which helped them to acquire more vocabulary. In
addition, the students explained that Classroom Debate Method gave the
more chance to speak in English. It also helped them to be more confident

to speak in public.



In terms of students’ speaking ability, Classroom Debate Method
could help some students to improve their speaking ability, such as some
of students pronounce the word in a right way. Some other students even
tried to deliver their impromptu idea when they were delivering rebuttals.
This shows that students’ speaking ability could improve by implementing
Classroom Debate Method.

However, the researcher faced a problem during the
implementation of this research. Since debate material is a new thing for

the students, the researcher needs more time to explain about this method,
yet the researcher only Cqéﬁifd ’05"35 h within two meetings. This
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they need more n@hngs tC O d%:’re concept more
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