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ABSTRAK  

This study aims to analyze the influence of self-efficacy, organizational climate 

and educator creativity in teaching. This research method is quantitative and uses 

an online survey. There were 248 educators from the education unit within the 

National Police who were involved in this study. Data analysis using SEM-PLS 

analysis with the help of SmartPLS software version 4. The results of the study 

are as follows; 1) Self-efficacy has a positive and significant effect on educators' 

creativity in teaching, 2) School organizational climate has a positive and 

significant effect on educators' creativity in teaching, 3) Self-efficacy has a 

positive and significant effect on school organizational climate, 4) Self-efficacy 

indirectly positively and significantly affects educators' creativity in teaching 

through school organizational climate. The results of this study show that 

increasing self-efficacy and improving the organizational climate in schools can 

significantly increase educators' teaching creativity. Therefore, schools must 

prioritize training and development programs that empower teachers and create a 

supportive work environment. 
Keywords: Self-efficacy; School Climate; Teaching Creativity; School Organizaional 

Climate; Teacher Creativity.  

 

 

INTRODUCTION 

21st-century education is full of challenges (Caena & Redecker, 2019). The biggest challenge 

in education is the classroom management carried out by educators when teaching (Lucumay & 

Matete, 2024). The difference in the characteristics of students and the curriculum demands that are 

too high complement the challenges of educators in teaching.  Educators are essential in creating a 

creative learning environment and inspiring students (Gjedde, 2013). Educators must motivate 

students, encourage active participation, and create a climate that encourages creativity in learning 

(Lage-Gómez & Ros, 2023). To increase teaching creativity,  educators' self-efficacy factor plays an 

important role (Paek & Sumners, 2019). Educators with a high level of self-confidence in their ability 

to teach and influence students will tend to be more willing to take risks in creating innovative and 

challenging teaching methodologies (Amar, 2024). In addition, educators also need a supportive 

environment to optimize teaching creativity (Wolf et al., 2024).  

A positive school organizational climate, such as the fulfilment of collegial support, leadership 

trust and appreciation for creative initiatives, can mediate between educators' self-efficacy and 

teaching creativity (Printina & Sumini, 2020). However, the creativity of educators in Indonesia tends 

to be low (Wuryaningsih, 2023). Educators in teaching are often stuck in routines and need more 

courage to try new teaching methods. Some sources say this is due to the educators' need for self-

efficacy in creating creative learning (Alsalamah, 2023; Handayani et al., 2022). The school's 
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organizational climate influences educators' self-efficacy in creating teaching creativity (Adiebah & 

Pradana, 2022; Fadhilah et al., 2022). 

Another source mentioned that there are several efforts that educators can make to increase 

teaching creativity, such as spatial planning, applying the principle of learning while doing, guiding 

and directing students, dealing with passive students, and attracting and maintaining students' 

attention to learning activities (Kizi, 2022; Suckley & Nicholson, 2018) In addition, training and 

workshops that teach innovative techniques in teaching can also help improve educators' self-efficacy 

and strengthen educators' teaching creativity (Saifullah et al., 2024). This study aims to analyze the 

influence of educators' self-efficacy on their teaching creativity mediated by the school's 

organizational climate. The implications of the results of the study show the importance of building a 

positive and supportive organizational climate in increasing the creativity of educators in teaching. 

 

Literature review 

Self-efficacy and teaching creativity 

Self-efficacy is an individual's belief in his or her ability to succeed in a particular task or 

situation (Omote, 2017). In education, self-efficacy describes an educator's belief in his or her ability 

to teach and influence students effectively. In addition, teaching creativity is the ability of educators to 

create innovative and engaging teaching methods and strategies for students. The relationship between 

self-efficacy and teaching creativity has been studied extensively. Several studies have found a 

positive correlation between self-efficacy and teaching creativity (Fadhilah et al., 2022; Handayani et 

al., 2022; Hur et al., 2021). These studies show that educators with high self-efficacy tend to engage 

in innovative teaching practices and think outside the box when teaching.  

 

H(1) Self-efficacy has a positive and significant effect on educators' creativity in teaching. 
 

School organizational climate and teaching creativity 

The organizational climate of a school refers to the overall atmosphere and conditions in an 

educational unit that affects the behaviour and performance of its members (Dorado & Liona, 2019). 

In teaching, an organizational climate refers to an environment that supports and encourages schools 

to promote teaching creativity. Previous research shows that the school's organizational climate 

influences the effectiveness of educators' self-efficacy in creating teaching creativity (Nugroho et al., 

2022). This means that a positive and supportive organizational climate can increase educators' self-

efficacy (Shah et al., 2022), leading to a higher level of teaching creativity. Educators who experience 

a positive organizational climate are likelier to engage in creative teaching practices and develop 

innovative ideas for their lessons(Chang et al., 2011).   The existing differences of opinion give rise to 

further discussion space so that it can facilitate students' problem-solving skills. With existing 

differences of opinion, educators can create a classroom environment that encourages student 

discussion and problem-solving. 

H(2)  The school organizational climate has a positive and significant effect on the creativity of 

educators in teaching 

Self-efficacy and school organizational climate 

Self-efficacy, as evidenced by various research studies, self-efficacy and the organizational 

climate of schools are closely related. Research has shown that Self-efficacy can indirectly influence 

the efficacy of collective educators through the school climate, emphasizing the importance of a 

supportive environment in improving self-efficacy (Yada & Savolainen, 2023). In 

addition,  innovative self-efficacy among educators plays an important role in promoting educators' 

innovative work behaviours, with school climate factors such as collaboration and instructional 

innovation moderating this relationship (Kundu & Roy, 2023). In the context of secondary school 

education, school climate factors such as affiliation, innovation, and professional interest positively 

impact educators' self-efficacy. In contrast, student behaviour and staff autonomy can affect educators' 
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stress levels (Nguyen et al., 2023). In addition, the school climate in primary schools favours positive 

self-efficacy for inclusion, influencing educators' perceptions of challenging behaviours and support 

of inclusive practices (Zysberg & Schwabsky, 2021). 

 

H(3) Self-efficacy positively and significantly affects the school organizational climate. 

 

Mediation of the climate of school organizations 

The influence of educators' self-efficacy on teaching creativity can be mediated by the school's 

organizational climate (Kundu & Roy, 2023). A positive and supportive organizational climate can 

increase self-efficacy so that it will increase the creativity of educators in teaching practice (Liu & 

Wang, 2019). A positive organizational climate gives educators the support, resources, and autonomy 

they need to foster confidence and the ability to be creative and innovative educators in the classroom. 

Self-efficacy is the belief in a person's ability to perform specific tasks or achieve goals successfully 

(Sutjonong et al., 2022). Educators with high self-efficacy believe in their ability to create engaging 

and effective teaching strategies. Educators with high self-efficacy tend to dare to take risks and try 

new approaches, leading to increased creativity. Educators' self-efficacy has a direct impact on 

educators' creativity in teaching. However, this impact is further enhanced by the role of 

organizational climate mediation. The school organizational climate can facilitate or hinder the 

development of self-efficacy and creativity of educators in teaching. 

H(4)  The school organizational climate mediates positively and significantly the influence of self-

efficacy and creativity of educators in teaching. 

 
 

Figure 1. Conceptual model of study 

 

RESEARCH METHODS  

The respondents in this study were 248 certified educators in nine National Police education 

units. Questionnaires are given to educators online using Google Forms. The results of the study 

showed that there were 54 educators, or 21.77% of respondents with the equivalent level of high 

school education, six educators or 2.42%, for diploma education, 122 educators or 49.19% for Strata-

1, 60 educators or 24.19% for Strata-2 and six educators or 2.42% for Strata-3. All variables were 

evaluated using a 5-point Likert scale (1 = strongly disagree, 2 = disagree, 3 = neutral, 4 = agree, and 

5 = strongly agree).  

The research instrument of all variables is the result of adaptation from previous research that 

has been tested for the validity and reliability of the instrument. The Teaching Creativity (TC) 

indicator is adapted from Tamsah et al., (2023), which consists of "evaluation ability", "elaboration 

ability", "rational thinking ability", "flexible thinking ability", and "fluent thinking ability". The self-
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efficacy (SE) indicator is the result of the adaptation of Bandura, (1998), which consists of 

"Confidence in completing the task at hand", "Confidence in self-motivation", "Belief in being able to 

strive persistently and diligently", and "Confidence to be able to face any difficulties and obstacles". 

Meanwhile, the school organizational climate (SOC) is adapted from (Datta & Singh, 2018; Kılıç & 

Altuntaş, 2019) which consists of "Organizational commitment", "Teamwork", "Work environment 

support", "Interpersonal relationships", "Hierarchy", "Bureaucratic climate", "Leadership 

characteristics" and "Role clarity". Then, the information received was analyzed for mediation using 

SmartLS 4. 

 

RESULTS AND DISCUSSION 

Result 

Measurement model assesment 

Reliability and validity 

The reliability and validity test of the model is reviewed using Cronbach's alpha, composite 

reliability, and average variance extracted (AVE) values, as shown in Table 1. Cronbach's alpha and 

composite reliability values on all variables were more significant than 0.7. According to Hair Jr et 

al., (2023), these findings show a good level of reliability of the model. Meanwhile, the average 

variance extracted (AVE) value of organizational climate (IO) is 0.836, teaching creativity (TC) is 

0.736 and self-efficacy (SE) is 0.668; all of these values are above 0.5, which indicates that the model 

has good convergent validity (Hair et al., 2019). 

Table 1. Reliability and Validity 

Laten 

variable 
Cronbach's alpha 

Composite 

reliability (rho_a) 

Composite 

reliability (rho_c) 

Average 

variance 

extracted (AVE) 

SOC 0.972 0.973 0.976 0.836 

TC 0.907 0.916 0.932 0.736 

SE 0.834 0.843 0.889 0.668 

 

Discriminant reliability 

The reliability test of discrimination is carried out by examining the Fornell-Larcker criterion. 

This test ensures that each latent variable differs from other constructions (Hair et al., 2019). In Table 

2 of the Fornell-Larcker criterion correlation, the square root of the AVE construct is presented in 

bold. Discriminatory validity testing is essential to show that the square root of the AVE (Average 

Variance Extracted) of each construct is greater than the correlation between the constructs in 

question. All diagonal values turned out to be higher than the associated non-diagonal values. 

Therefore, the validity of the discrimination of this model can be considered adequate. 

Tabel 2. Fornell-Larcker criterion 

 IO KM SE 

SOC 0.915   
TC 0.740 0.858  
SE 0.736 0.775 0.817 

 

In addition, the Heterotrait-Monotrait Ratio (HTMT) is also recognized as a suitable method of 

evaluating the validity of discrimination. The entire HTMT ratio obtained is less than 0.9, as 

presented in Table 3. If the HTMT ratio is less than 0.9, then it can be concluded that the validity of 

the discrimination is adequate (Henseler et al., 2015).  
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Tabel 3. Heterotrait-Monotrait (HTMT) Ratio 

 IO KM SE 

SOC    
TC 0.787   
SE 0.808 0.882  

 

Factor loadings 

The loading factor of each latent variable is presented in Figure 2.  The loading factor shows 

the strength of the indicator reflecting the latent variable. To be valid, the loading factor value must be 

more than 0.700 (Hair et al., 2019). Based on the following Figure 2, there is no loading factor 

construct for all latent variables that is less than 0.700, so it can be believed that the construct of each 

variable has sufficient strength. 

 

Figure 2. PLS path model 

 

R Square  

Table 4 presents the values of Rsquare and Rsquare Adjusted on each latent variable. Table 4 shows 

the latent variable values for Rsquare and Adjusted Rsquare.  According to to Hair et al., (2019), a 

relationship between latent variables is said to be strong if the Rsquare value is ≥0.750, moderate if the 

value is between 0.250 and 0.750 and is said to be weak if the Rsquare value ≤ 0.250.  The school's 

organizational climate has an Rsquare value of 0.541 (moderate), and teaching creativity has an Rsquare 

value of 0.663 (moderate) 

Table 4. Rsquare 

 R-square R-square adjusted 

SOC 0.541 0.539  
TC 0.663 0.660  
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Structural model assessment 

Structural model testing uses bootstrapping methods to determine how good a model is. The t-

statistical value shows the importance of the path coefficient. Figure 3, at a significance level of 0.05, 

there are three direct influence relationships between latent variables. (H1) The effect of self-efficacy 

(SE) on teaching creativity (TC) was positive and significant, namely 0.501, tstat = 6.957 (p <0.05). 

(H2) The influence of school organizational climate (SOC) on teaching creativity was positive and 

significant, namely 0.371, tstat = 5.091 (p<0.05). And (H3). The effect of self-efficacy (SE) on the 

school organizational climate (SOC) was positive and significant, namely 0.736, tstat=22.078 

(p<0.05). 

 

Figure 2. Inner model 

Mediation analysis 

The school organizational climate (SOC) positively and significantly mediates the influence of 

self-efficacy (SE) on teaching creativity (TC). Table 5 presents the relationship between the indirect 

influence of self-efficacy (SE) on teaching creativity (TC) mediated by the school organizational 

climate (SOC) with the original sample (O) 0.273, t =4.635, p<0.05. This supports hypothesis 4 (H4). 

The effect of organizational climate mediation is 0.073, included in the weak to moderate criteria. 

According to Lachowicz et al., (2018), the mediation effect is weak if the value of upsilon v is ≤0.01, 

moderate = 0.01≤ upsilon v≤0.074, and strong mediation ≥0.75. Meanwhile, the mediation of the 

climate of school organizations is classified as complementary partial mediation. 

Table 5. Indirect effect 

Relationship 
Original 

sample (O) 

T statistics 

(|O/STDEV|) 

P 

values 
Decision 

Upsilon v 

(effect size) 

Mediation 

criteria 

SE -> TC 0.273 4.635 0.000 supported 0,073 weak 
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Discussion 

The study's findings show a positive and significant influence between self-efficacy and 

creativity of educators in teaching. These findings align with research by Handayani et al., (2022) that 

shows that self-efficacy positively affects educators' creativity.  Educators with high self-efficacy are 

more confident in implementing their teaching strategies and are more likely to experiment with 

innovative teaching methods. This belief translates into greater creativity in the classroom because 

these educators are willing to take risks, implement new ideas, and engage students in various ways. 

Self-efficacy, defined as belief in a person's ability to perform specific tasks (Usher & Morris, 2023), 

plays an essential role in education. The results of this study also support Ma, (2022), who states that 

educators who have high efficacy will affect the creativity of educators in teaching, ultimately 

affecting the improvement of student achievement. The positive and significant influence of self-

efficacy on teaching creativity underscores educators' importance in fostering a strong sense of 

confidence to improve their creative abilities. 

In addition, the study highlights the significant positive impact of self-efficacy on the school 

organizational climate. This research aligns with (Nasution & Saragih, 2023; Ristinah et al., 2023; 

Wahyono & Widodo, 2021), that self-efficacy positively and significantly affects the school 

organizational climate. Supportive leadership, a collaborative work culture, and clear communication 

channels characterize an empowering school organization. Educators with high self-efficacy 

contribute positively to their environment. This is due to educators' confidence and proactive attitude, 

which helps build a supportive school culture. When educators believe in their abilities, they will 

participate more in team activities, share innovative ideas, and contribute to a positive organizational 

climate, thus strengthening the cycle of mutual benefit. 

The study also revealed that a positive school organizational climate significantly increases 

teaching creativity. This aligns with the research (Ahmad et al., 2023; Chang et al., 2011; Du & 

Chang, 2023) that a conducive organizational climate provides educators with the support, resources, 

and motivation necessary to be creative in their teaching approaches or methods. Elements such as 

professional development opportunities, collaborative teamwork, and supportive administration 

encourage educators to explore and apply innovative teaching methods. This favourable climate 

fosters individual creativity and a culture of continuous improvement and innovation in schools. 

In addition, this study also identifies the indirect influence of self-efficacy on educators' 

creativity in teaching, which is mediated by the school's organizational climate. Self-efficacy is 

essential in influencing educators' creativity in teaching, mediated by the school's organizational 

climate (Du & Chang, 2023; Yada & Savolainen, 2023). This study also emphasizes that educators' 

self-efficacy partially mediates the relationship between educators' perception of creativity and their 

creative teaching behaviour. Highlight the importance of this self-efficacy factor in fostering 

creativity among educators (Sutjonong et al., 2022). In addition, a positive school climate can focus 

educators' efforts to improve student learning. A positive school climate can also increase collective 

self-efficacy, ultimately impacting educators' teaching creativity (Feng et al., 2023). In addition, the 

innovative climate is significantly correlated with higher levels of creative teaching and research skills 

among lecturers in higher education (Supriyatna et al., 2023) .  

 

CONCLUSIONS  
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The conclusion of this study emphasizes the multifaceted role of self-efficacy in promoting 

teaching creativity both directly and indirectly through the organizational climate. These findings 

suggest that efforts to improve educators' self-efficacy and strategies to improve the school's 

organizational climate can significantly improve creative teaching practices. Therefore, schools 

should invest in professional development programs that strengthen educators' self-efficacy and foster 

an organizational climate that supports educators' innovation and creativity in teaching. 
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